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Pupil premium strategy statement 

 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.      

School overview 

Detail Data 

School name Belchamp St Paul 
Primary 

Number of pupils in school  70 

Proportion (%) of pupil premium eligible pupils 7% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

Reporting on spend 
202021 and plans for 
202122 

Date this statement was published 31 December 2021 

Date on which it will be reviewed 30 September 2022 

Statement authorised by Headteacher 

Pupil premium lead SENDCo 

Governor / Trustee lead LSB – Vine School Trust 

School Context: 

Belchamp Primary school is part of the Vine Schools Trust Academy and is a small 

rural school with 70 pupils. We have 3 mixed age classes. 

Our children come from a number of neighbouring villages, with many travelling some 

distance. We work closely with the local community and our church leader. 

Through our school vision, ‘Explore, Dream, Discover…enabling children to find their 

feet, their strengths and their voices’ we focus to the achievement and development of 

the individual. Building confidence and equipping children with the skills they need to 

be successful are our primary aims both in and outside the classroom. 

14% of our children are on the SEND register with 7% receiving PPG. 4% of children 

are both. 
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Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

£10200 note this is 
7/12ths of 202122 
allocation and 5/12ths of 
202223 allocation  

Recovery premium funding allocation this academic year £2000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£10200 plus 2000 
recovery premium 
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Part A: Pupil premium strategy plan 

Statement of intent 

 

At Belchamp St Paul School we seek to support specific groups of children who 

are vulnerable. These include pupils who are entitled to free school meals, those 

looked after by the local authority, adopted and children of armed service 

personnel. The intended effect of this funding is to accelerate progress and raise 

attainment of these groups, thereby ‘diminishing the difference’ between them 

and their cohort, making their attainment and progress comparable with that of 

non-disadvantaged pupils. 

 

We implement a tiered approach which means we put ‘high quality teaching’ as 

our first focus. This is followed by targeted support which enables children to be 

supported at their ‘point of need.’  Other non-academic needs are also 

addressed including; attendance, emotional and behavioural support, high 

mobility and individual confidence issues. 

 

Our plan is based on the key challenges, that we have identified, which are the 

major barriers to preventing our disadvantaged children from attaining well. 

  

Our aim at Belchamp St Paul Primary School is that all pupils, irrespective of 

background or circumstances, become confident readers so that they are 

equipped and prepared for adulthood and can access all areas of the 

curriculum. 

 

Our objectives are to maximise achievement for Pupil Premium children by:- 

 

• improving attainment 

• early identification of needs 

• support ‘at point of need’ 

• reducing gaps 

• accelerating progress 

• improving attendance 

• developing learning skills and personal qualities 

• extending opportunities 

• improving engagement with families 

• removing barriers 

Our plan to achieve the above objectives is to: 

• include all staff in ongoing training and promoting the objectives 
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• Listen to pupil voice and family ‘hopes and aspirations’ 

• Identify barriers for each child 

• Write an individualised plan to meet their needs including the Assess, Plan, Do, 

Review model. 

• Use relevant data and resources to monitor the impact of interventions 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Impact of pandemic which is particularly acute for some of our 
disadvantaged children who didn’t always access the remote learning 
provided during school closure periods 

2 The lost learning as a result of the pandemic has made some learning 
difficulties more challenging to identify due to a general increase in 
social and emotional needs, coupled with significant gaps in learning. 
Lack of awareness and up to date knowledge will also hinder early 
identification and support 

3 Anxieties which may affect a child’s willingness to come to school.  
Communication issues between the school and parents.  We are also 
aware as the pandemic continues that parental anxiety is as much an 
issue, reluctance to send children to school and risk contact with virus 
variants 

4 Lack of self-esteem and poor communication hindering achieving their 
full potential 

5 Children feel uncomfortable in the school’s physical environment which 
prevents them from securing emotional and social maturity aiding 
effective learning and social interaction. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To ensure progess as AT LEAST as good 
as the child’s cohort, with a particular 
focus on maths 

Regular assessment and monitoring to 
ensure any gaps in learning are quickly 
identified and support put in place  

To establish systems to enable early 

identification of learning or other needs, 

Regular communication and liaison 
between staff involved in teaching and 
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so that appropriate support can be put in 

place promptly, including access to 

suitable CPD 

 

learning to ensure a system is 
developed that ensures both educational 
and emotional needs are identified 
quickly and appropriate support put in 
place.  This review system will happen 
at least half termly 

To finance outside agencies to support 
children with specialist needs including 
SLT and emotional wellbeing 

Prudent use of PPG budget to ensure 
funds are apportioned for Family 
Support Worker, Speech and Language 
Therapist and any other agencies 
identified as being able to support our 
disadvantaged children. 

To develop a safe place and suitable 
learning environment, equipped with 
appropriate resources to support out 
disadvantaged children  

Our learning lodge has been decorated, 
updated furniture and new resources 

To ensure progess as AT LEAST as good 
as the child’s cohort, with a particular 
focus on maths 

Regular assessment and monitoring to 
ensure any gaps in learning are quickly 
identified and support put in place  
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 4203 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Training and CPD 
as identified as 
appropriate for 
disadvantaged 
child’s needs.  This 
can either be 
through 
recommendation of 
outside 
agencies/specialist 
teachers or through 
staff indicating they 
require further 
development in their 
skills to support the 
disadvantaged child 

 

 

We support children with varying needs, this 
support can be directed by outside agencies and/or 
specialist teachers and to ensure we fulfil the One 
Plan and the child’s identified needs we must 
enable access to all relevant training/CPD 

 

1, 2 and 4 

Quality first teaching, 
interventions and 
recommendations as 
per the One Plan 
(where applicable).  
Any strategies 
advised by 
specialists or 
external agencies 
and delivered by 
Teaching staff 

We have systems in place to enable early 
identification of gaps in learning, we can then 
deliver teaching interventions to ensure we can 
support the child to increase their confidence and 
understanding – the effectiveness of these 
interventions are then reviewed regularly both 
using assessment and feedback from staff and 
pupil 

1,2 

Flexible timetabling 
of staff, allowing all 
1:1 sessions to be 
undertaken 
according to 
children’s needs 
and minimising 
disruption to class 
lessons   

Individual timetables of staff reflect their targeted 
support of children. 

 

EEF Toolkit-‘On average, one to one tuition is very 
effective at improving pupil outcomes. One to one 
tuition might be an effective strategy for providing 
targeted support for pupils that are identified as 
having low prior attainment or are struggling in 
particular areas. 

 

 

2,3,4,5 

FAST- family 
support service 

PPG finance 

FAST reports 

3,4,5 
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financed from PP 
grant to ensure 
ongoing support for 
families. 

https://assets.publishing.service.gov.uk/government/ 

The link between pupil health 

and wellbeing and attainment- 

A briefing for head teachers, governors 

and staff in education settings 

‘Research evidence shows that education and 
health are closely linked. So promoting the health 
and wellbeing of pupils and students within schools 
and colleges has the potential to improve their 
educational outcomes and their health and 
wellbeing outcomes.’ 

‘Let’s Talk’- SLT 
financed from PP 
grant to ensure 
additional ongoing 
support. 

PPG finance 

SLT reports including targets and progress points 

 

RCSLT.org:- 

‘Speech, language and communication skills play a 
crucial role in a child’s school readiness and ability 
to achieve their educational potential.’ 

4 

 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 2901 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reading interventions 
up to 5 times a week-
‘little and often’ 
approach. 

 

Cumulative learning.  

Timetabling. 

Individual children’s progress files. 

Daily ERIC time in which identified 
children are heard read by an adult. 

 

1, 2 

 Interventions and 
recommendations as 
per the One Plan 
(where applicable).  
Any strategies advised 
by specialists or 
external agencies and 
delivered by support 
staff both 1 to 1 and 
small group work 

We have systems in place to enable 
early identification of gaps in learning, 
we can then direct support staff to 
deliver interventions both 1to1 and in 
small groups to ensure we can support 
the child to increase their confidence 
and understanding – the effectiveness 
of these interventions are reviewed 
regularly both using assessment and 
feedback from staff and pupil 

1, 2, 4 and 5 
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Support at ‘point of 
need’ given according 
to APDRs.  

Review of APDRs- ‘360’ approach 
(parent consultations) 

 

 Zone of Proximal Development- 
Vigotsky-1978- “the distance between 
the actual developmental level as 
determined by independent problem 
solving and the level of potential 
development as determined through 
problem solving under adult guidance or 
in collaboration with more capable 
peers” 

 

Quality First Teaching 2010- 3 waves: 
Universal, targeted additional and 
specialist.  

Essex Provision guidance Toolkit: 
‘Differentiation enables success-based 
learning (to enhance both learning and 
motivation) and still provides an 
appropriate level of challenge…… 
Provision is based on the 4 part cycle: 
Assess, Plan, Do, Review, through 
school monitoring systems.’ 

 

1,2 

Focus and monitoring 
of KPI’s.  

Class books record sheet. 

Appropriate level of KPIs chosen for 
each child if SEND. 

 

Zone of Proximal Development: 
Vygotski: ‘scaffolding and Vygotsky's 
concept of the ZPD. Scaffolding (i.e., 
assistance) is most effective when the 
support is matched to the needs of the 
learner. This puts them in a position to 
achieve success in an activity that they 
would previously not have been able to 
do alone.’ 

1,2 

Structured spellings 
given to learn. 
Differentiated to meet 
individual levels. 

Class records 

Zone of Proximal Development: 
Vygotski: ‘scaffolding and Vygotsky's 
concept of the ZPD. Scaffolding (i.e., 
assistance) is most effective when the 
support is matched to the needs of the 
learner. This puts them in a position to 
achieve success in an activity that they 
would previously not have been able to 
do alone 

 

1,2,4 

1:1 support for learning 
times tables. 

Class tests 

‘Recalling times tables improves 
memory skills, which is a transferrable 

1,2,4 
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skill that will help children throughout 
school and into adult life. 5. Children will 
find it easier to solve maths problems 
and to do mental arithmetic if they have 
already memorised their times tables’. 

‘Magic Maths’ work Soft data file 1,2,4 

Small group support for 
foundational knowledge 
and life skills e.g. time, 
money, number bonds, 
counting. 

Soft data file 

Certain skills may be more or less 
relevant to you depending on your life 
circumstances, your culture, beliefs, 
age, geographic location, etc. However, 
in 1999, the World Health Organization 
identified six key areas of life skills: 
communication, problem-solving, critical 
thinking, emotional control, self- 
awareness and resilience. 

 

 

1,2,4 

1:1 daily speech and 
language support 
sessions 

SLT termly review notes 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 3980 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

HT in regular contact 
with specific families to 
build confidence and 
relationship in order to 
work with them to 
improve attendance. 

CPOMs 

 

Building excellent working relationships 
with parents is key to being able to 
support them and speak to them about 
the importance of good school 
attendance. It is essential to build their 
confidence in school.  

 

 

 

1 

Improve communication 
with home regarding 
support available for 
both anxious children 
and anxious parents 

We encourage open lines of 
communication between home and 
school, utilising both in house staff and 
the support of Family Support Worker.  
We aim to understand and sympathise 
with identified concerns and give both 
practical and emotional support/advice 
where applicable.   

3 and 5 
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Use of Family Support 
Worker 

We have engaged the services of a 
Family Support Worker that has 
timetabled weekly sessions for children 
with identified need.  This is reviewed at 
least half termly to ensure access to this 
support is available to all those 
requiring it. 

3, 4 and 5  

Update Learning Lodge We have decorated, furnished and 
resourced our learning lodge to provide 
a quiet place of contemplation, 
reflection and ability to deliver targeted 
support work for disadvantaged children  

2 and 5 

FAST used to weekly 
support children 
needing emotional & 
behavioural support. 
This includes meeting 
and supporting their 
families 

Written reports and weekly feed back 
from FAST team. 

 

EEF Evidence ‘Interventions which 
target social and emotional learning 
(SEL) seek to improve pupils’ 
interaction with others and self-
management of emotions, rather than 
focusing directly on the academic or 
cognitive elements of learning. 

3,4,5 

Termly assessments 
and targeted 
programmes of work to 
follow from Speech and 
Language adviser. 

Termly written reports by SLT. 
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Extra-curricular clubs 
are financed, where 
needed, so all PPG 
have access to all 
opportunities and 
develop their ‘cultural 
capital.’. 

PPG financial plan 

 

Pupil Voice 

Parental support 
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School trips are funded, 
where necessary, to 
ensure all PPG have 
access. 

PPG financial plan 3,4,5 

 

Total budgeted cost: £ 10200 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

TPP- bought into by Academy Trust Essex County Council 

Talkboost Ican 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 


